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Educational Research 


Education and Postwar Economics 


MIGHT well admit the outset that will not 

easy show what that education may 

specifically prevent postwar economic collapse. 

not all clear that education will play the economic 

drama which history now writing. Indeed, restrict our 

thinking the work the schools, may certain that 
these will not guarantee security economic life. 

This does not mean that there fruitful relation 
between education and the surrounding economic life. Impor- 
tant relationships already exist. Schools and colleges are “in 
the war,” too. Nevertheless, the reorganization education 
help the pursuit defense ends illustrates the point that 
what happens schools will have little bearing upon our 
question. Schools will help, they can, accelerate produc- 
tion efforts. They are, therefore, part the total situation 
that gives our question, How shall maintain social sta- 
bility economy that has been organized promote war, 
when this purpose longer directs our activities? 

will help look this question the clear light 
the present. are now asking our economy serve social 
purpose. know that war must won and are willing 
place our economic life uniform, even though this means 
reconstruct it. 

are determined, yet must speculate about the future. 
not want lose our souls the process saving 
them. are working protect way life that will show 
generous concern for the free man. have not always 
remembered this concern. have frequently permitted 
individuals gain freedom the expense others. 


This the text talk delivered part the Columbus Town Meeting broad- 
cast over Station WCOL, January 12, 1942, 
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know this but fear the result when men stray too far 
from our tradition individualism. This fear always has 
overcome social gain achieved. have shown 
that the gain not scheme cheat our heritage. 

will help note here that unchecked individualism 
turns life into foot race, with the odds the strong. 
proper fear social controls. also proper fear the 
position that urges unrestricted freedom. have seen what 
happens people who narrowly identify themselves with 
business, religion, labor, agriculture, education, and the like. 
Each fellow chases his own interests hard that pushes 
others aside the manner those who elbow their way along 
crowded sidewalk. 

But whatever may have been characteristic our past, our 
situation has suddenly changed. For the duration our indi- 
vidual activities gain their meaning from common purpose. 
not suggest that men have suddenly put aside their 
personal interests, that they should fully. Neverthe- 
less, the purely personal cannot now dominate our lives. 


well check ourselves the first flush our “new 
ready change our world go, this demanded 
make democracy work? Are ready share the benefits 
democratic living with the world that now threatens them? 
prize democracy enough fight for it, think 
enough introduce into those parts our life where 
have been conveniently ignoring it? democracy some- 
thing get excited about only are told cannot have 
it? democracy possible even wage war? Can main- 
tain democracy economy within which social necessity 
threatens override individual initiative? Will our very need 
put our economy uniform bring end the democracy 
seek through war save? 

This last question permits easy answer. The truth 
that not know. But must not sell democracy short 
just because the future promises different from the past. 
want save democracy, not its past machinery. 
certainly fair assume that economy which now serves 
social purpose can continue socially significant after the 
war motive disappears. need not fear that shall lose 
democracy simply because now restrict the production 
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goods not essential victory efforts. need not fear its 
loss simply because restrict profits, lengthen the hours 
labor, control prices, withhold from publication information 
valuable the enemy, and the like. Democracy will never 
lost through mere change physical things. will 
never lost long willingly let each fellow the 
game creating the conditions our common life. What 
need fear that men will greedy, intolerant, self- 
centered. more than any machinery has yet 
created. is, essence, way treating others generously, 
tolerantly, sympathetically. And have achieve it. 
cannot handed over us. 

Too have been tempted put democracy aside 
the interest dealing with the crisis, but this mistake. 
put aside now would take the first step toward 
ignoring when the crisis transforming our economic 
machinery from war peace agency arises, and this would 
fatal price pay for economic stability. Education, 
schools, the air, the press, the community group, 
business, the armed forces, government, wherever, indeed, 
men come together, should help develop, through free and 
increasingly enlightened discussion, the plans for making 
democracy more vital force our lives. 


ARE deep within world stress and world 
change. have learned that must play responsi- 
ble part keeping steady. must get ready now for that 
job, and larger job than merely winning the war. 
have work helping create new world. are 
not merely protecting old one. Our future, short, not 
represented fixed point the past. cannot hung 
the pegs our past thinking. Democracy interested the 
individual person. also interested having all these 
individuals work together shaping their social patterns. 
gives power group them run the others. Democracy 
interested the individual, but not tooth-and-claw 
individualism. 

the end, democracy will finally depend upon our ability 
look the other fellow tolerantly, accept responsibility 
for what our actions others. have accepted chal- 
lenge win more than war. have accepted the challenge 
win world which human rights will forever honored. 
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Force the moment one necessary instrument. Education 
another. must learn tolerant. must learn 
patient. must learn respect others. must learn 
co-operate. And must learn use our activities—eco- 
nomic, political, religious, and the like—to educate ourselves 
these ways. may need win war order give 
democracy chance survive, but victory will not itself 
guarantee its survival. 

And where are every human rela- 
tionship. The family probably the first place which 
begin the growth democratic understanding. The schools 
are certainly second place start. These have not been, but 
they should be, our arsenals for democratic living. And com- 
munities, too, have work do. So, also, have business, the 
church, labor, government. 

Let honest with ourselves. democracy important 
enough fight for, ought make difference our daily 
associations. The real problem ahead moral one, 
not merely economic one. This where education enters 
the picture. must therefore insist now, even build 
our fighting units, that another army needed, army 
volunteers for democratic living. this army there will 
men who know what means co-operate and who will 
disposed trust co-operation. These men will face the 
future with the surety that the collective efforts serious and 
patient individuals will progressively result better solutions 
the problems they face. Finally, these men will live with 
courage because they will have learned that individual and 
social stability achieved step step learn work 
together using knowledge promote the social interest. 

Education can help the specific postwar economic prob- 
lem. will this helps understand what the real 


stake this struggle are determined win. 
[Vol. XXI, No. 


CHOOL work the area which lie the commonest personal 
problems high-school students. The source this 
generalization the tabulation the problems marked 600 
high-school students the Problem Check List. Some the 
items within this group marked the high-school students were 
“weak writing,” “weak spelling grammar,” “worry- 
ing about grades,” and “not spending enough time study.” 
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Vocational Choices Selected 
Sample Negro Pupils 


GEORGE WRIGHT 


answers you get when you ask ninth-grade 

boys and girls what they want when they grow 

up? they, for example, indicate desire 

more and more into occupations related the emphasis 

national defense? Are their choices realistic terms the 

existing occupational picture? What chances are there that 
they will not disappointed their choices? 

One hundred fourteen Negro boys and girls Columbus, 
Ohio, were asked that question and the answers were enlighten- 
ing. There were boys and girls the group; their ages 
ranged from ten seventeen years; the median was fifteen 
years. The responses the question about vocational choices 
were gathered part project vocational guidance 
connection with the Vocational Opportunity Campaign 
the National Urban League. The project, co-operatively 
developed the Columbus Urban League and the Champion 
Avenue Junior High School, was set familiarize students 
with certain techniques making vocational choices. All 
the ninth-grade home-room groups were met the Columbus 
Urban League Director Youth Service and prepared 
questionnaire was given the beginning each separate ses- 
sion. The questionnaire consisted eleven items designed 
get such information vocational choice and certain related 
factors that choice. The tabulated responses are given 
the second column Table 

far the largest proportion the vocational choices was 
for the professional and white-collar jobs. The percentage 
tabulations, given Table II, show per cent the choices 
being professional, managerial, semiprofessional, and white- 
collar occupations. Actually, about half the number 
pupils wanted doctors, teachers, nurses, and stenographers. 
About two out every ten pupils wanted teachers. 

The vocational choices these pupils related the actual 
employment situation Columbus patently unrealistic. The 
estimates prepared the Columbus Urban League January, 
1940, indicate that about per cent the Negro salaried and 
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wageworkers Columbus are engaged the professional and 
white-collar pursuits (see Column Table Further 
pointing this fact the situation with reference domestic 


TABLE 


CLAss 


NuMBER 


and Pro- nated 
fessional 


-o 


Secretary-stenographer ..... 
Nurse stenographer...... 
Aeroplane mechanic ....... 
Music teacher* ........... 
Domestic worker .......... 
worker ........... 
doctor 
Railroad porter ........... 
Wood-and-metal worker ... 
Beautician stenographer.. 
choice indicated 
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~ 
° 
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Includes only private music teachers, not teachers music public schools and 
colleges. 


and personal-service occupations, represented per cent 
the pupils’ choices and per cent the actual workers. 
the case the sample junior—high school pupils, most 
these vocational choices were jobs such beauticians 
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and seamstresses, while the large percentage domestic wage- 
earners are the household-service occupations. 

The facts this survey reveal what may called, for the 
purposes analysis, desire force occupational mobility 
upward and out the so-called unskilled and domestic-service 
jobs. This analysis, certain, admits explanations related 
the fixed community patterns and attitudes and flight from 
the complexities unnatural employment mores. Much has 
been done schools encourage this desire move across 
the work scale into the jobs which bring prestige, good 


TABLE 
PERCENTAGE RELATIONSHIPS THE NEGRO 


CHOICES 
Pupils 


Choices 


Actual Employment 
Negro Adults* 


Professional 
Semiprofessional and white collar 


Domestic and personal 
Skilled mechanical ............ 
Miscellaneous .... 


From the estimates prepared the Columbus Urban League. 
comparable percentages available. 
comparable percentages available. 
comparable percentages available. 


pay, and the possibility employment unhampered racial 
discriminations. 


desire for escape from the lower-bracket jobs having 

been demonstrated, the question factors entering into 
arises. What effect, for example, does the occupation 
parents have the choices their children? Analyzing the 
responses, weighted index choices related fathers’ occu- 
pation was developed. The responses were grouped according 
the occupation the father. Plus scores were given the 
choice which conformed the father’s occupational class, and 
minus scores were given the choices which were made out 


(1) 
(3) 
2 
36 3 
14 3 
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the father’s occupational class. the cases the pupils 
whose parents are now engaged unskilled jobs the index 
conformity was —1.66, with representing absolute absence 
conformity. The pupils parents who were the skilled 
jobs had index conformity —.84 the same scale 
maximum —2, and the pupils professional parents had 
conformity index +1.54, with representing absolute 
conformity. should mentioned that the cases the 
pupils whose parents were skilled workers, shown Table 
the disconformity was also favor movements toward the 
professional and white-collar jobs. 

How much this phenomenon desire for occupational 
mobility caused the complex attitudes difficult 
discovery. Some hint given, however, the responses 
item the questionnaire which asked, “Why have you 
made your particular vocational the 
pupils said that they wanted into the job their choice 
because they would like and enjoy the job. One interpretation 
this response that this “like and enjoy” expression 
the fitting into certain racial, parental, and community 
attitudes and patterns. 

The remaining reasons for vocational choice were less 
frequently given. About one out every ten pupils felt that 
had the ability, that had had some related experience 
training, felt that was best suited for the particular 
job had chosen. The reasons which were given fewer 
than ten pupils each case were: the feeling that they were 
interested the work, help other people, that parents 
were now working that job, the chance earn money, 
one’s own “boss,” and the desire “be somebody.” 


the responses the questions not indicate what 
can done specifically about vocational problems, but 
certainly they reveal who can something about them. The 
pupils, responding item the questionnaire which asked 
where they would for information and help choosing 
vocation, indicated with greatest frequency the schoolteachers 
and principal, parents, and persons working the specific job 
which the pupil interested. Interestingly enough, about 
many pupils indicated schoolteachers said that they did 
not know where for help. The less frequently indicated 
sources which pupils would for help included friends, 
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community leaders, and the public library. Only one pupil 
indicated the State Employment Service specifically, and one 
pupil said that needed help. 

would appear from the responses that these pupils are 
somewhat unrealistic their choices vocations. the one 
hand, probable that fewer than one-half the ninth-grade 
population this school will finish the required schooling for 
the jobs which they have chosen. This true not only for 
this school but for the country generally; considering the occu- 
pational trends may concluded that fewer than one-half 
the ninth-grade pupils will enter the professional and white- 
collar pursuits. While the present percentage Negro pro- 
fessionals will probably increase, great many these pupils 
are due for some disappointment. 

Some fields growing importance Negro life—govern- 
ment service, libraries, social seriously neglected 
these pupils their choices. Only four the 114 pupils 
chose jobs these categories, with mail carriers accounting 
for three and mail clerk for one. 

Realism and reliable information, therefore, seem 
indicated help for these pupils their vocational-guidance 
needs. These pupils will ask teachers help them. Realism 
can dictate the character their advice and help. The schools, 
social agencies, parents, and the community generally can, and 
Negroes are live normal life, these must provide the 
sort experience which will help these children face their 


problems and make intelligent choices. 


Guessing True-False Tests 


type, students are frequently instructed somewhat 

follows: 
Your score this test will obtained subtracting the number 
items you miss from the number you get correct, which equivalent 
subtracting from the perfect score, two points for each question 
missed but only one point for each one omitted. This method grading 
penalizes guessing, and therefore you will find your advantage 
omit items you not know instead guessing the answers. 


before beginning objective test the true-false 
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The authors this article contend that the grading pro- 
cedure just described does not all penalize guessing and 
that, general, the student will get better score guessing 
unknown questions than omitting them. offering 
evidence for this contention shall discuss first overly 
simplified situation which assumed with respect each 
and every item the test that the student either knows 
nothing whatever about else absolutely certain the 
answer. Thus any guesses makes will what may call 
“pure” guesses. Then after drawing certain conclusions for 
this case, shall consider what modifications must made 
order account for the obvious fact that actual tests there 
are many items which the student not certain, but con- 


TABLE 
SIMPLIFIED SITUATIONS AND THE RESULTING 


STUDENT 
Right Wrong 


ITEms 
STUDENT 
Knows 


cerning which does have some knowledge, and consequently 
something which base guess. other words many, 
and perhaps most, his guesses will not actually the 
variety just described “pure.” 

Table shows several specific examples for which the 
so-called simplified situation assumed. each test 100 
true-false items used. The first column the table lists 
the example numbers. The next two indicate the number 
items the student knows and the number does not know, 
respectively. Columns and concern the case which 
the student omits all unknown questions and show, order, 
the number gets right, the number gets wrong, and his 
final mark. Columns and the same data are given 
for the case which the student guesses all items does 
not know. 

Now let examine the first example. Here the student 
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assumed know absolutely nothing about any the items. 
Consequently, follows the system omitting all questions 
does not know, omits all them and receives score 
indicated the table. If, the other hand, 
guesses all 100 items gets, average, them 
right and wrong, since there are only two possible answers 
each question. Subtracting “wrongs” from “rights,” one 
gets score exactly the same that obtained 
when followed the first procedure. 

Example have student who knows the answers 
items and does not know them the remaining 70. 
omits all the latter group his score 
decides guess the unknown questions gets, 
average, correct and incorrect. This means that 
answers total correctly and incorrectly. 
Thus, “rights” minus “wrongs” equals which 
again exactly the same score the one receives when 
omits the unknown items. 

Example concerns student who knows the answers 
half the questions, and receives score omits 
the half does not know. guesses the unknown 
averages right and wrong, making his total “rights” 
and his “wrongs” 25. Thus his score 
which still identical with the score obtains when does 
guessing. Similar results are found the other two 
examples given Table 


seems that, when one assumes with respect each 
true-false item that the student either certain the 
answer, knows nothing whatever about it, one may conclude 
that far the student’s score concerned, quite imma- 
terial whether follows the “guessing” the “non-guessing” 
technique. 

Now let see how this conclusion must modified when 
one introduces the fact that many the student’s guesses are 
not pure ones, have defined that term. seems clear 
that any given test there will items about which the 
student has some knowledge although may not absolutely 
certain the answer. The possession this partial knowledge 
gives him better than cent chance guessing the 
correct answer. This means that, average, out 100 
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such “semipure” guesses will answer more than the 
items correctly. 

Thus from the standpoint the student, appears that 
under the most unfavorable circumstances nothing lost 
guessing unknown items; all cases which the student 
has some knowledge the subject, however slight, stands 
increase his score the guessing procedure. 

should emphasized that one must not infer from 
this that the student who guesses gets high score the 
one who knows the answers. obvious from the table that 
the more items the student actually knows, the higher his 
score. 

The argument does imply that any given student will, 
average, get higher scores true-false tests guessing 
the items not sure than will omitting them, 
and that incorrect tell him that should omit all 
unknown questions because the “rights” minus “wrongs” 


method grading will penalize him for guessing. 
[Vol. No. 


ways which home difficulties reach out into the lives 
college students affect their happiness and welfare 
indicated data derived from study personal problems. 
Each college student indicated Problem Check List that 
contains 330 problems the particular problems which were 
concern him. Thirty-three students marked the item 
“mother” “father” while students did not. The responses 
the students showed that they were much more concerned 
than were the group with the following particular 
problems (the items showing the greatest difference): 


PERCENTAGE PERCENTAGE DIFFERENCE 


Worrying about unimportant things....... 
Getting money for clothes................. 


Some Types Direct Experiences 


Utilized Teacher Education 
ROBERT RICHEY 


importance direct experience with boys and girls 


essential part the preparation teachers 

has long been realized those charge teacher- 
education institutions. For the most part, however, such 
experience has been the nature “practice” teaching aimed 
develop certain skills, techniques, and procedures which 
would help the graduate adjusting his first position 
teacher. Usually such experiences have come near the end 
student’s preparation for teaching. Frequently they have 
been based upon the assumption that effective teaching consists 
the ability apply certain specific teaching techniques which 
may mastered relatively short time. has been assumed 
that the practice teaching “clinched” the mind the student 
the understanding and application the theory courses which 
has previously taken. Actually distinct separation often 
existed the mind the student between theory and practice, 
perhaps due the fact that insufficient time was permitted 
the curriculum for the student gain really thorough 
understanding the implications educational theory for 
educational practice. 

contrast the practice-teaching type direct experience, 
there growing tendency teacher education utilize 
direct experience outside the college classroom means 
gaining insight, and basis for broad realistic understanding 
the problems education and society. Through the 
impacts pragmatic philosophy education and 
organismic psychology learning, modifications have been 
made the practices number teacher-education insti- 
tutions. Programs these institutions are based largely upon 
the assumptions that preparation for teaching relatively 
long, continuous process and that educational theory should 
closely related to—or emerge out of—direct experiences 
which prospective teachers have with children, adults, insti- 
tutions, and other communal factors. They place emphasis 
upon the development deep psychological insight into and 
understanding the learning process and the nature 
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society. order for institution operating terms these 
assumptions achieve its purpose adequately, provisions must 
made for students gain many direct meaningful 
experiences with children and adults community situations. 


URING the past year the writer attempted discover those 
teacher-education institutions throughout the United 
States which direct experiences outside the college classrooms 
were being utilized prior the senior year the preparation 
teachers ways other than for so-called practice teaching. 
Search was made through the literature; outstanding leaders 
education were asked designate institutions which such 
experiences were promoted; and number instances some 
person from the institution was asked report upon the use 
such experiences. 

The most frequent type direct experience reported 
utilized teacher-education institutions that connection 
with classrooms campus public schools both. These 
varied experiences range from casual observations partici- 
pation wide variety activities which the student 
carries much responsibility. Frequently the student begins 
his contacts observer and gradually assumes the duties 
assistant the classroom and around the school which 
located. was reported that easy and successful 
transition into student teaching brought about means 
the earlier direct experience involving gradually increasing 
responsibility. 

Considerable variation was found the time when planned 
direct experiences school situations for prospective teachers 
became integral part education courses. some cases, 
such Cortland, New York, and the Ohio State University, 
these contacts are instituted during the first quarter the 
first year and are continued throughout the student’s prepara- 
tion for teaching. other cases, such State Teachers 
College Trenton and Central Michigan State Teachers 
College, these contacts are not begun until the junior year. 

the Ohio State University, students are urged have 
experiences both the campus experimental school and the 
public schools for the primary purpose broadening their 
experiential backgrounds through contrasting practices. 
few cases, such the New York State Normal School Cort- 
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land and the University Tennessee, one the public elemen- 
tary schools designated “participation” school, and 
used extensively students gaining direct experiences with 
children teaching-learning situations background for 
education courses. Some institutions plan student experiences 
two more school situations differing widely such 
matters concentration and type population served, and 
the size and the organization schools. 

characteristic almost all types direct experiences, 
the reports revealed clear-cut pattern the ways which 
experiences public schools grow out and become integral 
parts education courses. some colleges these contacts 
seem made only for the purpose clarifying various 
topics problems previously discussed the college class- 
room, whereas other cases, the point departure and 
continues the experiences the students. the latter 
instance, educational principles tend emerge out these 
direct experiences, which, turn, make subsequent experiences 
more meaningful. There seems tendency for these 
experiences become more frequent and continue for longer 
the student progresses his preparation for teaching. 


teacher-education institutions provides leader- 
ship experiences with nonschool groups children 
the preparation teachers. For instance, Wayne University 
requires each prospective teacher, before being admitted into 
the College Education his junior year, have 100 
clock-hours work the form group leadership various 
social agencies. The social agencies most frequently involved 
include settlement houses, Boy and Girl Scouts, the Y.M.C.A. 
and Y.W.C.A., the Campfire Girls, churches, and playgrounds. 
Each student expected have contact with two more 
such agencies, and assume considerable leadership responsi- 
bility. major purposes these experiences seem be: 
give prospective teachers direct experiences with children 
nonschool groups, acquaint students with community 
agencies, and assist the College Education selecting 
for their curriculum those candidates who are likely 
successful teachers. 

Syracuse University has well-developed program, some- 
what similar that Wayne University. Its primary differ- 
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ence, however, lies that these experiences are begun with 
the student’s junior year, which time first enrolled 
education courses. The student’s case studies children 
and his written and oral reports his experiences serve 
basic content for his professional courses. 


TUDENTs several teacher-education institutions are encour- 
aged visit various governmental, civic, and social insti- 
tutions, such juvenile courts, detention homes, courts 
domestic relations, circuit courts, legislative assemblies, health 
agencies, institutions for mentally deficient handicapped 
individuals, penitentiaries, guidance centers, settlement houses, 
children’s hospitals, clinics all kinds, and other institutions. 
The activities prospective teachers this type direct 
experience are limited primarily observation for the purpose 
gaining information and broadening personal 
sional understandings. was found that several teacher- 
education institutions plan this type direct experiences for 
prospective teachers integral part education, sociology, 
psychology courses. 

relatively few teacher-education institutions direct 
experience involves organized attempts have prospective 
teachers become well acquainted with the nature com- 
munities and community living. Perhaps the most outstanding 
efforts along this line were made New College, Columbia 
University.* Prospective teachers New College lived one 
more communities for different periods time and partici- 
pated wide variety responsibilities community living. 
Trips surrounding communities were included part 
the program order that students might have opportunity 
study unusual characteristics the communities involved. 
This latter phase direct experience community living 
employed some degree George Peabody College for 
Teachers, and others. New Jersey State Teachers College 
Paterson, students make “excursions” variety com- 
munities throughout their four years college work. 
Central Michigan State Teachers College, Mount Pleasant, 
extensive community surveys are made students, especially 
during their first two years. recent years planned tours 
have been conducted during the summer months several 


This institution has been discontinued. 
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colleges order that prospective teachers might study various 
communities and problems throughout number states. 


involves travel and study foreign lands. seems 
that the primary purpose direct experience this case 
enable prospective teachers better understand local, 
regional, and national communities each relates the entire 
world. New College, for instance, experimented with this type 
direct experience. light the present world situation, 
however, appears unlikely that teacher-education institutions 
will able utilize such resources the near future. 

Direct experiences which involve contacts with various 
industries, the primary purpose which enable prospec- 
tive teachers gain increased understanding our industrial 
system relates economic and social living, are offered 
other institutions. Berea College, attempts are made 
relate the industrial experiences students who work for 
their college expenses, their professional interests and under- 
standings. Prospective teachers New College were expected 
participate what was called “period industry.” During 
this period the student’s work was directed the College, 
which, turn, aided him evaluating these firsthand experi- 
ences. Students State Teachers College, Newark, New 
Jersey, and George Peabody College for Teachers are 
encouraged visit various industries. 

Few teacher-education institutions utilize direct experience 
conservation education. Students enrolled these courses, 
usually offered during summer quarters, live selected areas 
and devote full time primarily study conservation. For 
instance, during the past summer group students the 
Ohio State University spent five weeks full-time living 
state park especially suited the study conservation its 
many related aspects. similar course was conducted the 
University Tennessee, where the rich resources the Norris 
community were utilized. some respects this type direct 
experience modification various forms field trips 
used botany, zodlogy, geology, and other sciences. The 
total educational values accruing from the conservation study, 
however, seem greater than those resulting from the 
science field trips. 
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Direct experiences involving combination some those 
already noted previously are provided other institutions. 
This type unusual, however, because the student engages 
various types experiences during the summer months when 
not enrolled college. the Ohio State University 
prospective teachers are urged make intensive studies 
one more communities during the summer months. 
student plans travel work during this period, asked 
consider and gain all possible professional values that 
might grow out such experiences. Each student likewise 
encouraged gain direct experience with boys and girls 
serving camp counselor, playground supervisor., Sunday- 
school teacher, lifeguard, tutor, assistant 
garten, the like, caring for children the absence 
parents, observing children, and other activities, which direct 
experience with them may obtained. During the month 
September, prior the opening the University, the student 
expected spend two more weeks full-time assistant 
public school. Each student plans his summer and Sep- 
tember experiences with his faculty adviser prior the closing 
each academic year. effort made vary the successive 
experiences order that the student may gain breadth under- 
standing. Provisions are made whereby each student may 
discuss enrich his experiences courses taken when 
returns the campus. thus sharing these experiences, each 
student comes indirectly into contact with wide variety 
real situations and problems which tend significant his 
growth prospective teacher. 


article attempt has been made, the light 
survey, classify arbitrarily various types 
direct experiences used teacher-education institutions pre- 
paring teachers, but not designed specifically bring about 
the immediate improvement facility student “practice” 
teaching. was found that some teacher-education institutions 
use number these types varying ways and that consid- 
erable difference exists the ways which these experiences 
grow out and enrich professional learnings. Evaluations 
the various practices indicate distinct desirability for utilizing 
such resources. challenge teacher education found 
the more extensive and effective use direct experiences 
the preparation teachers. [Vol. XXI, No. 


EDITORIAL COMMENT 


Geography 
month the men the Faculty Club installed new 
six-foot six-foot map the Pacific regions 
convenient spot the walls the lounge. Whenever 
you you see people examining these days. 

Just now unfamiliar places like Malaya, Cavite, Lybia, 
Dakar, and Pearl Harbor compete for headlines with Wash- 
ington and New York. One needs know his geography 
read the newspapers. The war widening our horizon. 
are longer insular people whose major interests are 
bounded our two oceans. Always hereafter shall 
citizens the world. 

When came from Canada forty years ago was struck 
the ignorance American children about the geography 
the world. Canadians, belonging the British Empire 
with possessions all the crossroads commerce, were vitally 
concerned world geography. Americans, with only casual 
interests beyond their continental boundaries, displayed only 
casual interest countries other than their own. This was 
natural. 

But when billions American debts and mountains 
personal taxes are produced events that happen Tokyo, 
Berlin, and Rome, and the safety our material wealth and 
democratic ways life are dependent upon what happens 
Chungking, Tripoli, and Borneo, conditions are changed and 
world geography becomes important. 

When the war over and peace again spreads its injured 
wings over devastated world, the United States will forever 
world power. will have interests the forms govern- 
ment that must set insure the freedoms mankind. 
can never again become insular nation. 

Now therefore the time for the schools guarantee that 
their graduates will know their world geography. They must 
familiar with the sources the raw materials the indus- 
tries war and peace. They must have knowledge the 
lanes commerce through which will flow with increasing 
freedom the products the labor the nations. They must 
taught hardheaded respect for peoples other nations 
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and prepared live with other peoples when their war- 
mongering leaders have been displaced. The problems and 
aspirations all nations must understood and weighed 
the light the interest our own problems and aspirations. 
They must learn that the United States will have make 
national sacrifices for the common globar good. 


problems peace will more complex than the 
problems war. What solutions will found one 
knows. There will much muddling through, but the 
effectiveness the answers the problem conditioned 
intelligence and education. enlightened and well-informed 
people will work out better solutions than uninformed and 
ignorant electorate. 

The schools have been established for just this purpose. 
They can more thoroughly than any other social agency inform 
the young about those affairs which are importance the 
nation. And they have position peculiar potency because 
the children 1942 are the citizens 1952 and 1962. The 
children our schools today will the men and women who 
must solve the problems peace within few historical years. 

our passionate interest help our country achieve 
success from the tragedy this war must realize that our 
major effort school people should directed toward pre- 
paring our young people for working out the problems peace. 
can stimulate subscriptions for national bonds, can set 
first-aid courses, can give shop training for war indus- 
tries, and can help build civilian morale. But while 
exert all-out effort upon these immediate and vital enter- 
prises must press with equal vigor teach our children 
the geography the world, with all that term implies with 
regard places and peoples and the problems the world. 
The task huge but the need imperative. 

W.C. 


ROBLEMs related money are given second ranking 
high-school students who answered the Problem Check 
List. These problems fall into such areas as: “wanting earn 
some money own,” “having ask parents for money,” 
“learning how spend money wisely,” “having less money 
than friends have,” “having car the family,” and the like. 


READINGS 


Books Read 


Locasa, compiler. Historical Fiction: and Other Reading References 
for Classes Junior and Senior High Schools. (Third revised and enlarged 
edition.) Philadelphia: McKinley Publishing Company, 1941. 193 pp. 

Here revision and enlargement bibliography which has already 
proved its worth. Just the earlier editions have been useful and popular, 
will this edition demand librarians and teachers. The same system 
classification has been retained was formerly used. Some references have 
been dropped because better and more appropriate titles are now available 
replace them. The same type brief, concise, and pithy annotation used 
heretofore. Several new sections have been added: one Europe since 
the World War, one the United States since the World War, one 
Canada, and one Latin America. 

This bibliography should prove invaluable for teachers history and 
social sciences. should also aid teachers literature. well-organized 
bibliography, with references complete bibliographical detail, and entries 
carefully selected. author-and-title index provided for greater facility 
use. Librarians will find welcome addition their collections. 

SEEGER 


Twenty Centuries Boston: Ginn and 
Company, 1940. pp. 

textbook upon any subject ought clearly presented, thorough, and 
scholarly. should also presented that the student becomes interested 
the subject. Few textbooks meet both these criteria: this one does. 
combines the historical with the philosophical and comparative methods 
approach. From several years experience with course which treats the 
field higher education both historically and comparatively, convinced 
the value this procedure. 

The author deals with the history education all three 
tary, secondary, and higher. the field higher education, Mr. Knight 
has presented three valuable chapters: “The Important Place University 
Education the United States,” “Rapid Changes University Edu- 
cation,” Universities and Postgraduate Education.” has thus treated 
what may regarded three strategic phases American higher education. 
the comparative phase, Chapter the book, entitled “Some National 
School Systems,” presents brief descriptions the educational systems 
France, England, Germany, Japan, Italy, Russia, Denmark, Sweden, Switzer- 
land, Czechoslovakia, China, and Iraq, using the excellent charts Mr. 
Kandel his book Comparative Education, Mr. Kandel’s charts were 
used for all countries except the last six, for which new charts have been 
prepared for all except Iraq. teachers who have not used such charts 
teaching comparative education, this reviewer would like stress their value 
presenting clearly the plan organization educational systems. 
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those who know Mr. Knight’s previous writings would gratuitous 
say that the author’s style presentation most attractive and that 
stimulates the interest the reader throughout this book which constitutes 
most valuable contribution not covered any previous book this field. 

New York University 


Yesterday: Three-Generation Story. New York: McGraw-Hill Book 
Company, 1940. pp. 

This account, Kennedy, the experiences his grand- 
father, his father, and himself country schoolteachers. The grandfather 
began his teaching career Kentucky, but later migrated central Indiana 
where the remainder his teaching and all that his son and grandson was 
done. The teaching service the three men covered span years— 

Our three lifetimes witnessed evolution from the most primitive type American 
school, the isolated one-room log building with earthen floor and backless benches the 
modern, small-city type, with all the rural district schools eliminated and one central, 
well-equipped plant for township, and everybody riding bus. 

Kennedys may not have set the world afire our century progress, but 
all toiled hard and honestly, think, the job community leadership which was ours 
officio (page 5). 


This book important source for the understanding certain phases 


Francis Planned Supply Teachers for Vermont. New York: 
Teachers College, Columbia University, 1939. pp. (Teachers Col- 
lege, Columbia University, Contributions Education, No. 771) 

Estimates the number new teachers needed annually for the Ver- 
mont elementary and secondary schools, respectively, were made for each year 
from through 1941-42. These estimates were based upon carefully 
detailed analyses the number teaching positions and the number 
graduates available for teaching the state over period years with special 
reference the years and The various factors which 
might affect the demand for teachers Vermont were considered. Sugges- 
tions were made for relating supply demand. 

The author reports that “desirable enrollment quotas” are determined 
co-operatively the director teacher training and representatives the 
normal schools and colleges. appears that acceptance these quotas 
optional, and not clearly shown how they affect students from outside 
Vermont who are prepared Vermont colleges teach but who not wish 
teach within the state. The work the Vermont Teachers’ Guidance 
Association which attempts encourage students who show promise good 
teaching caliber enter the teaching profession mentioned. 

The reader gets rather clear picture the relationship teaching 
supply teaching demand Vermont from the analytical report. Details 
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the means which the supply may brought into closer relationship the 
demand are somewhat vague. 


ANDERSON 


Pupil Personnel and Guidance. New York: Macmillan Com- 
pany, 1940. pp. 

Most books guidance and personnel outline functions and techniques 
for specialists these This book, however, addressed students 
education, administrators, and teachers; outlines guidance and personnel 
activities which fall the proper province administration and teaching. 
The opening pages review the characteristics children. The case well 
made that understanding children, rather than some pet scheme 
organization, the proper aim and proper base for guidance work. The 
remainder the book devoted analysis the effect school environ- 
ment children; examples well-rounded programs they operate 
certain school systems; discussion the values and possibilities student- 
community activities for the personal development students; outline 
personnel functions superintendents, principals, teachers, and specialists; 
and closing section implications for the selection and education teachers. 

Throughout the writing there are many examples drawn from actual 
situations. The language not theoretical. There keen appreciation 
problems the field. The style simple, direct, smooth. Despite the wide 
range content, skillful outlining and confident point view have main- 
tained flow and unity. thoughtfully written—decidedly useful book. 

What particularly appreciate are the two chief emphases given the 
book: that guidance and personnel work are active expressions attitude 
toward children and the general process education rather than being for- 
mulas school organization, and that this attitude the part admin- 
istrators and teachers which offer the main line for future development rather 
than the mere incorporation specialists the school structure. such con- 
ceptions, there chance for educational practice change significantly, 
whereas our all too common faith tricks organization 
specialization leads inefficiency and failure. 


H., anp oTHERS. Men, Groups and the Community. 
New York: Harper and Brothers, 1940. pp. 

Men, Groups and the Community textbook designed for use 
college freshman survey course the social sciences. Its authors, Thomas 
Robinson and others, are faculty members Colgate University and the book 
intended especially for use that University. Colgate, will remem- 
bered, has been one the pioneers introducing survey courses the 
freshman college level, thus promoting realistic integrated approach 
human experience. 

The chief author has obviously been disturbed what terms the 
pathological approach the social sciences and consequently devotes more 
than half the book, the sections called “perspective” and com- 
munity features,” sober “normal” social science, primarily economics, soci- 
ology, and politics, with chapters such matters specialization, group 
ways, the community, communications, propaganda, goods, property and 
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production, free private enterprise, cite the first seven chapter titles. The 
latter part the book concerns some selected problem situations and some 
proposed ways solving problems. The problem situations selected—the 
consumers, the workers, the investors, family difficulties, election problems, 
and school affairs—are, sensibly enough, taken merely samples since, the 
author says his Preface, “It not necessary eat all the apples 
barrel learn the taste apples.” 

All authors have their peculiar interpretation the social scene and Mr. 
Robinson exception. him “the issue not whether there 
plan plan but whether the present decentralized planning shall 
replaced tolerably complete highly centralized planning.” implication, 
answers the question favor the present decentralized planning, 
which means T.V.A., National Labor Relations Act, Social Security Act, 
tariffs, and similar loosely related 


Henry T., editor. Learning Live: Guidebook for Beginning 
College Students. New York: Farrar and Rinehart, 1940. pp. 
The human race still about fifty-fifty male and female. This junior- 
college guide living, designed for young people both sexes, oddly 
enough the product five men and one woman. Whether better worse 
that account, creditable piece work. 

filled-out, useful, and happy life the goal set before the student. 
Prerequisites that end are presented panoramically, interestingly, clearly, 
and without equivocation. Sixteen pages annotated reading references help 
compensate for rather sketchy survey type treatment necessitated the 
scope subject-matter. 

The student reminded that effective life college involves right 
start, right methods and facilities for study, and devices for measuring 
progress. Living with himself calls for self-analysis and understanding, 
all-round wholesome development, some sort philosophy and personal con- 
victions. necessary preamble successful future family life the student 
must first work out successful adult participation the parental home circle. 

About two-thirds the book treats the future family life, happy social 
relationships, preparation for making living, and finally the fundamental 
group problems and abiding democratic principles the student must needs 


ponder and practice preparation take his full part local, national, 


and world citizen. 
ZorBAUGH 


Baxer, The Art Understanding. Boston: Christopher Publishing 
House, 1940. 400 pp. 

The general purpose this volume “is help find the kind 
position should fill and how should more happily serve our com- 
munities” (page 396). According the publisher’s Preface, the book sup- 
able and penetrating analysis the factors involved the action and reaction 
human behavior from childhood through life” (page 7). The Table 
Contents reveals collection topics mental mechanisms, character and 
personality, patterns and conflicts, habits and health, friends and associates, 
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work and play, home and parents, handicapped and exceptional people, and 
school and community influences. 

simply written book with pretentious and misleading title, 
fatuous Preface, and four hundred pages There are 
references this volume prominent social interpretations the self and 
society, basic socioeconomic conflicts which structure the process human 
understanding (Dewey and Mannheim), authoritative data 
ography for future study. This book was written for the average citizen, 
parents, and teachers. For those who can and read nonfiction books, this 
volume would appear insult intelligence. 


and Social Backgrounds Unemployed Youth. Cambridge, Massachusetts: 
Harvard University Press, 1938. (Harvard Bulletins 
Education, No. 20) 

This impressive report. the title suggests, study the 
scholastic, economic, and social backgrounds unemployed youth. Though 
was published 1938 data obtained 1935, has significance 
which will keep among the best the more current studies youth. While 
carefully written research report, organizes the findings that lay 
readers can see the implications clearly. 

The information was provided 1,360 young persons, means 
questionnaire which had been exceptionally well worked out. These youth 
were part the sampling used the Harvard Growth Study, twelve-year 
comprehensive project supported the Commonwealth Fund, Harvard Uni- 
versity, and the General Education Board. The questionnaire plus the Growth 
Study provided information items importance describing the 
general status and background youth. Only few these items are used 
the present report. Comparisons are made constantly between unemployed 
and employed youth. 

The findings show significant differences between the unemployed 
and the employed youth occupational training, intelligence scores, extra- 
curricular activities, teachers’ personality ratings, school subjects liked, attitude 
toward education, and physical measurement. The only differences which 
appear are ethnic origin, methods securing employment regularly 
employed people use the public employment agency more frequently than any 
other group” [page 138]), work for remuneration while school con- 
siderably greater number employed youth worked for wages while 
attending school” [page 138]), and attendance educational institutions 
beyond high-school level regularly employed youth have slightly more 
138]). 

The differences between the employed and unemployed are far less 
striking than the similarities, and the report ably shows, there are data 
justify the assumption that unemployed youth have something funda- 
mentally lacking them and are somehow blamed for their plight. 
the.contrary, there evidence that unemployed youth are like any other youth, 
that they thoroughly dislike their condition, want work, try persistently get 
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it, and are glad get whatever they can, even the pitiably low median 
wage $15 $18 week. 


New York: Harper and Brothers Publishers, 1940. pp. 

This study child behavior well adapted serve not only text- 
book elementary courses child development, but can used profitably 
also parent study groups. readable, but not “popular.” The opening 
chapters present thorough review methods studying infants and young 
children. They are well supplied with illustrative material, and many sug- 
gestions for further study and reading are appended the ends the chap- 
ters. These are followed chapters motor abilities, language, intelligence 
and its measurement, learning and motivation, emotional behavior, play. 
review the literature concerning children’s interests radio and movies 
supplemented suggestions for regulating these interests. Children’s reading 
interests and guide for selecting reading material for children make the 
contents another chapter. 

The book ends with objective and frank presentation the studies 
which have been made the development moral behavior children, 
together with brief discussion religion the life the child. 

Although the authors present nothing essentially new different the 
field child psychology, the reader impressed with the thoroughness 
the review existing studies this field. The pages are profusely annotated, 
and the very complete bibliography found the end makes this usable 


textbook. 


Columbus, Ohio 


Henry anp Heaps, School Library Service the 
United States. New York: Wilson Company, 1940. 334 pp. 

This thoroughgoing survey school library conditions and develop- 
ment.in this country. traces the history and growth the school library 
movement and describes the actual administrative practices effect today. 
its discussion presents arguments, both pro and con, the points under 
consideration. fair and unbiased presentation based factual surveys 
and findings, and quotes freely from important authorities all points 
presented. 

The co-operation public libraries and schools thoroughly discussed, 
and state and Federal aid and administration are described all their phases. 
The authors themselves favor the trend toward allotting more and more 
the responsibility for both financial support and administration school 
people. Also, seems highly desirable, they favor larger units administra- 
tion order provide more effective and economical service. 

Here book which should very useful school superintendents and 
principals. One wishes might required reading for all people whose 
hands rests the responsibility for adequate support school libraries and for 
all those whose decisions determine administrative policies and practices. 

SEEGER 


Cole-Richards Test the Understanding American 

History (Revised, 1940) intended for Grades VIII 
XII survey test. Four subtests items each com- 
prise the test which takes about minutes administer (it 
work-limit test). The four parts are labeled Character 
Judgment, Historical Vocabulary, Sequence Events, and 
Cause and Effect Relationships. The vocabulary section 
based research reported Cole’s The Handbook 
Technical Vocabulary. 

The test content based the analysis six textbooks. 
Out 139 high-school Sophomores, per cent were accu- 
rately placed five sections the basis the test scores. 
Correlations with other history tests range from .61 .82. 
The odd-even, Spearman-Brown reliability for 296 high-school 
Juniors and Seniors reported .89. The test easy give 
and score. available from the Public School Publishing 
Company. 


NOTHER test designed diagnostic measure Eng- 
lish “essentials,” published the Educational Test 
Bureau Minneapolis, called “Essentials English 
Tests” and was developed Dora Smith and Constance 
McCullough. intended for use Grades VII XII 
and for college Freshmen, although norms are reported 
for the college Freshmen. Two matched forms the test 
are available. Each form composed 157 items divided 
into five different parts follows: spelling, grammatical usage, 
word usage, sentence structure, punctuation and capitalization. 
More than one-third the items are the last part. This 
probably too much emphasis punctuation and capitalization 
the test used for survey purposes, the authors 
suggest may used. Only items are included word 
usage, moreover. The content the test was selected “accord- 
ing the findings studies concerning frequency use and 
frequency error.” hint concerning the way which the 
authors expect their test used found the accompanying 
manual wherein they state that they have confined the 
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tents essentials upon which there fairly universal agree- 
ment among English authorities,” believing that the presence 
English tests items upon which authorities are not agreed 
undesirable effect upon current practice the teaching 
English.” This seems imply that the test items should 
the guide for teaching practice. The tail wags the dog again! 
Although the authors claim that “the chief value the exam- 
ination probably lies its diagnosis individual strengths 
and deficiencies the English abilities tested,” reliabilities 
for part scores are not reported. The probable error test 
score for some the parts may high, however, for the 
accompanying norms there are instances where only point 
change part score makes percentile difference 25. The 
reliability the total score reported .89. The test well 
printed and seems easy take. The scoring stencil for Part 
ill-fitting and various answers are acceptable for certain items 
the other parts. 


designed measure aptitude for retail selling has 

been published the Public School Publishing Com- 
pany. Devised Harry Baker and Paul Voelker, 
known the Detroit Retail Selling Inventory. The inven- 
tory designed for use schools for the selection candidates 
for employment who have not had previous training retail 
courses. measures four factors known job analyses 
duties and validated tryouts with criterion 
groups 205 superior clerks and 107 inferior clerks. The 
inventory appraises personality factors (liking with people 
and ability get along well with them), general intelligence, 
accuracy checking names, letters, and numbers, and arith- 
metic skill. Two studies, one with 482 Detroit pupils, the 
other with the 312 salesclerks mentioned already, indicate that 
the test fairly valid and has value predictive selective 
measure. Part-score reliabilities determined the test-retest 
and split-half methods range from .76 .98. The test very 
practicable, takes about minutes administer. 
prepared Examiner’s Manual contains suggestions for giving 
the test, tables percentile ranks, well aids interpreting 
the results. 
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